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Abstract  
The paper has outlined a study on impacts of school leadership with regard to teacher 

inclinations in secondary schools in Mastung, Balochistan are the provinces that are facing socio-

cultural crises and lack of resources. The study picks up the topic of exploring the role of these 

two kinds of leadership transformational and transactional leadership in influencing quality 

teacher engagement job satisfaction and teacher retention through an environment where 

infrastructure, teacher salaries and cultural tendencies have been found to play a catalyst role 

of deterrent the educator output. It was qualitative research and included collection of the 

information through the use of open ended questionnaires and these questionnaires were 

distributed on 8 principals, and 32 teachers in the public secondary schools in Mastung. The 

richness of the data gave rise to thematic analysis where it was established that there are eight 

themes that are referred to as participative leadership, recognition over punishment, 

professional development, responsive communication, procedural justice, workload 

management, delegation and blended leadership. These findings suggest that culturally based 

inclusive leadership as such can conceivably contribute rather significant to the effort of hiking 

up teacher motivation even under resources constraint circumstances. The research study is 

applicable to the current state of the literature of the educational leadership research as it 

provides a local perspective of how educational leadership practice can be expanded to improve 

teacher engagement and the quality of education and under-resource rich rural settings. 

Keywords: School leadership, teacher motivation, transformational leadership, transactional 

leadership, participative leadership, educational quality, teacher engagement, Mastung, 

Balochistan, resource-constrained settings, professional development, socio-cultural challenges. 
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Introduction 

The school leaders play a crucial role in developing an aspect of the educational 

climate particularly in the secondary schools wherein there is a high form of strain of 

academia and social constraints that surround both the teachers and students. Under 

leadership, administrative programs are not the only aspect, it also involves motivating, 

mentoring and empowering the teacher towards achieving the pedagogical goal. At the 

secondary level, organizational culture, teacher motivation, student success, and school 

effectiveness are factors of leadership in general (Bush, 2022). Two eminent models of 

leadership which have been much discussed in the context of implications they posed 

on teacher motivation and job satisfaction are transformational and transactional. 

Also, the idea of transformational leadership is described as a lawful means of 

getting a shared vision, stimulating innovation, and personalized support thereby aiding 

in the creation of intrinsic motivation and involvement of a teacher in long term (Bass 

and Riggio, 2022; Jilani et al., 2024). However, in contrast, transactional leadership is 

fundamentally founded on formal interactions, meaning that incentives are given to make 

people follow or the presence of unpleasant punishments to make them not want to act 

where only short-term remedies are offered but disallows convolution (Podsakoff et al., 

2023). Research in the third world shows that transformational leadership would be 

more effective in the resource crowded environment due to its enhanced influence on 

efficacy among educators and school performance (Berkovich and Eyal, 2023; Ahmad 

and Rehman, 2024). The pragmatic view of leadership in schools is also highly crucial in 

the context of the Balochistan province located in Pakistan where infrastructures and 

funding posed a disadvantage including the challenges of the culture within the nation. 

Balochistan is grappling with long term educational problems which are 

augmented by socio-political, economic and cultural processes. The level of literacy of 

the province under consideration is relatively low (44% and high gender gap 56 and 29, 

respectively) (Shah et al., 2024). As well, the rate of children not attending school is high 

in the area, with 69 percent of all children aged from 5-16 years not attending school 

(Mughal et al., 2023). The quality of the education is also being influenced by lack of basic 

educational facilities, e.g. libraries, laboratories, and reliable electricity and a high rate of 

deprivation of the teachers. Because of these reasons, it can mean that the motivation of 

teachers poses a serious challenge in increasing the involvement of the student, and their 

performance, which depends directly on the teacher (Khan et al., 2025). Besides, the 

Balochistan education system is significantly influenced by the power of culture that bears 

on the socio-cultural culture that shapes the mindset of students and how students 

obtain education based on the tribal ideals of supremacy, communities, and family values. 

In these aspects, there is need to have good leadership to mitigate the challenges 

that the teachers undergo in Balochistan. Even though transactional leadership may 

possess a myopic mode of motivation on short-run basis in extra based, and examination, 

this mode of leadership inspection is not anticipated to resource adherent engage that 

is likely to be long-traditional mostly in the resource scarced part (Gao et al., 2025). In 

turn, transformational may be quite powerful in the instruction in motivation whether 
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intrinsically or extrinsically. According to the researches carried out, it has been 

discovered that transformational leadership promotes sense of ownership, trust, and 

professional development, which help to make a teacher stay longer and to gain job 

satisfaction in a rural area like Mastung (Jilani et al., 2024; Hussain et al., 2025). 

Mastung the province of Baluch Gokturk educational system can be characterized 

by crowded classes, having little or fewer teaching institutions and incompetent 

professional development courses. The physical environment is not the only challenge 

Mastung educators deal with, since they are physically challenged and lack sufficient socio-

cultural background to respond to the requirements of the surrounding tribes that 

require the teacher adhere to the traditional ways and rules (Gao et al., 2025). All of 

these challenges coupled with inadequate infrastructure and remuneration only enhance 

the burnout of teachers and the turnover rates that worsen educational crisis in the area 

as well (Shahzad et al., 2024). Therefore, culturally responsive and adaptive leadership will 

be critical towards improving the similar motivation and performance of teachers. 

Even though this has been differently explored across various studies conducted 

on background to the interaction styles of leadership and teacher motivation, little 

research has been done in Balochistan particularly in rural regions like Mastung. To a 

considerable degree, research on educational leadership existing in Pakistan focuses only 

on such metropolises like Quetta or larger provinces (Kausar, 2024). However, they 

should be rural like Mastung which should have more local information regarding the 

influence of the kind of leadership on the stimulus of the teachers as well as the socio-

cultural and resource establishment restriction which initially prevail in such districts. This 

gap in the literature appears to necessitate the close analysis of the effect of the 

leadership practice, the styles of leadership namely the transformational and 

transactional styles on the teacher engagement in rural Balochistan. 

This gap will be filled in the current paper, which will not only discuss the 

leadership effects on teacher motivation in Mastung, Balochistan but also seek to 

establish the role played by leadership patterns that can be enhanced to participate in 

increased teacher engagement in multi-cultural environments that lack resources. By 

using Mastung, the research study will create effective information on concepts where 

leadership can be applied to avert such ### impending hindrances needed to promote 

educational changes in Balochistan and other comparable regions that can also be 

systemic besides the socio-cultural sector. 

1. Literature Review 

As a historical fact, school leadership is a very crucial factor that defines the 

motivational drive of the teacher, and the overall school performance as well. This action 

of administration (and especially secondary schools) as educational leadership is not 

necessarily an administrative control, as such, but rather bringing the teaching staff to the 

limelight and make it collaborate to achieve the education end results. The implications 

of this type of leadership on the behavior of teachers, their attitudes as well as their level 

of job satisfaction concerns and has an impact on the student outcomes of learning. The 

review of literature analyses the ways in which variations in leadership styles of motifs of 
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teachers specially the transformation leadership and transactional leadership can be 

appropriate in low resource contexts as experienced in the Baluchistan in Pakistan. 

1.1 Leadership Styles and Teacher Motivation 

The aspect of leadership in the sphere has been changing over time and 

researchers have stipulated various claims of leadership that govern the kind of 

motivation of the teachers. In the process of educational institutes, transformational and 

transactional leadership are the most analyzed ones. The ability of the leader to suggest 

and motivate the followers due to the presence of a common goal, which was jointly 

created, the impact of intellectual stimulation and personalized help is another 

characteristic of transformational leadership that provided a positive impact on the move 

to motivate teachers (Leithwood and Jantzi, 2023). Conversely, transactions leadership 

where leaders could manipulate the teaching efforts of teachers using their reward and 

punishments ability is more positioned to bring short-term compliance of teachers yet 

do not impact the teacher engagement in the long run (Avolio and Bass, 2023). 

It is specially decided that transformational leadership may assist to push the 

teachers off the job-related responsibilities and duty and delve into the job. Employees 

in the hierarchy of administration governed by transformational leaders are more 

satisfied with their work, have a stronger dedication to the organization, and their spirit 

(Nguyen and Nguyen, 2024). By this style of leadership, the teachers can be creative, they 

obtain an opportunity to pursue professional development and fulfill the particular needs 

of the teacher hence will and the process of motivating the teacher (Zheng, 2024). 

The transformational leadership would be a very suitable leadership style in areas 

that are starving in resources such as Balochistan where the teachers have to contend 

with titanic challenges such as large classes, lack of resources and wages among others. 

The deficit of funds will turn a rationalized item as there will be the necessity to use the 

factors of intrinsic motivation (brophrastis, responsibility and professional growth) into 

which this type of leadership approach will be linked (Berkovitch and Eyal, 2023). 

Nonetheless, transactional leadership is material incentives-based and includes a 

punishment paint rather than psychological and professional fulfillment as a motivation 

behind teachers, in particular, in a situation where financial recognition, in terms of 

monetary rewards, is low (Shah and Mirza, 2023). 

1.2 The Impact of Leadership on Teacher Job Satisfaction 

Another variable is the teacher job satisfaction that is also decided by school 

leadership. The various studies have demonstrated that, leadership practices directly 

influence the job satisfaction of the employee among teachers which indirectly affect the 

performance and motivation of the teachers. The frequency of leadership, which brings 

about motivating trust, respect and remanence as opposed to blocked communication, 

are the contributors to development of a good climate in the school and increment of 

satisfaction levels in the intendant teacher (Chen and Chen, 2023). Research that has 

been carried out by Gupta et al. (2023) has found out that transformational leaders 

increasing the opportunity to develop professionally and offer teachers individual 

support are more likely to boost job satisfaction. Conversely, the transactional leadership 
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behavior where the inner satisfaction and the ultimate fulfilment are applied has limited 

opportunities of being to the extended fulfilment because the technical content of the 

teachers learners are not taken into consideration as devised by the internal needs of 

the motivation (Iqbal, 2023). 

It is even more notable that teachers usually are obliged to work in hostile 

conditions without having adequate opportunities of being developed as Balochistan 

leaders. The variables linked to low job satisfaction levels of the teachers in these regions 

are bad infrastructure, lack of adequate teaching plants and small pay (Mughal and 

Rehman, 2024). Perhaps, the transformation leadership is the only thing that is able to 

accelerate the job satisfaction rate in such resource-devoid environments, as long as it 

restricts its efforts to the issues of recognition and professional growth (Ghafoor and 

Hussain, 2024). The morale and retention of teacher body can be better increased by 

leaders when they practice recognizing their role in the learning process, seek their 

assistance with that, and the opportunity to enhance their career (Shahzad and Malik, 

2023). 

1.3 Leadership and Teacher Retention 

Teachers retention is one of the major issues affecting most of the education 

system amongst many others; this issue as witnessed in most of the cases is a problem 

which faces teachers in the low resource region of the Balochistan province. Following 

high turnover rates can be a negative issue to the student performance because a new 

teacher will either have less experience or unfamiliarity with the institution, thus failing 

to empower him or her to teach a student and keep him/her. Equally, the elevated 

teacher retention rate can be fostered using the leadership style that will be attentive to 

ensuring the positive working conditions of the teachers, as well as, giving the teachers a 

chance to retire to the development of the profession (Hussain and Shafiq, 2023). 

It has been discovered that employee retention based on transformational 

leadership has a positive correlation with teacher retaining. This type of leadership pays 

more attention to a teacher development, compensation, and participation in the 

decision-making process, thereby increasing pride and commitment of the teachers to 

school (Miller and Sheehan, 2023). In its turn, the concept approach to transactional 

leadership grounded on extrinsic rewards and punishments has given birth to the 

contributing element to the decline in success in the measures of teacher retention 

especially in the low-no-priviledge settings (Zhang and Lee, 2023). When it comes to 

transactional leader, there is the likelihood of teachers being undervalued and unhoused 

thus may record high turnover. 

Schools in the Balochistan have been exposed to many problems including 

facilities and compensation therefore leadership that is aimed to assist in retaining the 

teaching staff is of extreme concern in the country. As the article by Khan et al. (2024) 

can teach, such features of the transformational type of leadership as the possibility to 

introduce the employment opportunity or any professional development vision and 

value the works of the teachers confuse the printers and make them eager to apply the 

mentioned practices to the rural schools like Mastung. The proposed research strategy 
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also suggests that Mastung leaders will need to be delicate in the establishment of a 

supportive and inclusive leadership that would seek to meet the intrinsic need of 

teachers and encourage teachers to be a long-term invested school. 

1.4 The Role of Cultural Context in Leadership Effectiveness 

The difference however lies in the leadership styles on the effectiveness and the 

mode of application in other cultures. Leadership In Balochistan, social relationships are 

quite reliant on the tribal and cultural standards, therefore, the leadership activities in the 

region are to be redefined so that the local perceptions and traditions could be taken 

into account and they could be incorporated into the leadership approach. The styles of 

leadership that are viewed as authoritative and lack orientation to the local cultural 

values are considered by Acker and Sayers (2024) as the entities that can lead to 

resistance and low morale among the teachers. 

In Mastung, the tribal culture of respecting the community, the significance of 

decision aggregation, etc. suggests that the oriented leadership would be done more 

effectively in the context of motivating the teachers. The style of leadership, which 

involves the participation of teachers in the process of decision-making and the fact that 

their views are regarded, will surely find an agreement with the local cultural priorities 

and enhance the motivation of the teachers (Memon et al., 2024). In attracting teachers 

and encouraging the school spirit of ownership, transformational leadership where 

collaboration and community integration are significant could turn out to be convenient 

(Ali and Qureshi, 2023). 

1.5 Leadership Training and Development 

In these conditions where circumstances prevail in resource strapped 

environments training school principals on leadership opportunity is very crucial in 

strengthening the role and leadership practice under such circumstances. The principals 

will also have an opportunity to get acquainted faster with how to motivate teachers, 

control the school resources in their favor, and find a solution to the problems that are 

specific to the educational environment in which the principal operates (Javadian and 

Motlagh, 2024). In Baluchistan in which most principals have not been training either 

incelentially to become leaders in qualitative respect, then a leadership program can be 

manipulatively negotiated by initiating leadership training at both the donating in teacher 

motivation and instilling enhancement in the leadership benchmark. 

The sheer fact that training program oriented on transformational leadership may 

be particularly useful that provides the principals with knowledge of how to motivate, 

encourage, and empower teachers. Waheed and Sattar (2024) provide evidence on how 

the professional and personal growth of principals promoted by leadership development 

programs could contribute to the improvement of the general climate in the school, 

better the rates of job satisfaction towards the teaching position, and reduce job 

turnover. Associating the means these programs can equip principals with the socio-

cultural dynamics of Balochistan and implement leadership as it would be successful in 

the area (Khan and Ahmad, 2024). 
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1.6 Leadership and Teacher Motivation in Developing Countries 

Most of the schools in the developing countries are predominantly being success 

oriented on leadership in a place with deficit resources. Leadership has been actively 

studied as a means of contributing to the motivation of teachers in a number of different 

developing cultures, and the findings bring forward that transformational leadership may 

be a more promising solution to such circumstances (Yildirim and Akinci, 2024). The 

practice of teaching in developing countries is typically related to several problems, which 

include the lack of resources, low payments, and poor working conditions that can 

become the reasons of demotivation and burnout. To minimize such challenges and 

promote the involvement of teachers, it is suggested to make use of the transformational 

leadership approach by appealing to such internal motivating aspects like recognition, 

personal development, and empowerment (Hassan et al., 2023). 

Studies carried out in Pakistan have established that leaders, who heeded to 

transformational approaches, stand a better opportunity of motivating the teachers by 

computational leadership approach to boost standards of education at the schools 

meant to be insourced due to resource deprivation (Nazir and Shaukat, 2024). These 

findings particularly can be applied to Mastung because teachers also have the same 

issues. There is also a possibility to recommend professional development and 

community being involved in advisment, recognition of leadership by these properties 

that lead to a higher rate of teacher Motivation even where the resources are impossible 

(Ali and Shahzad, 2024). 

The literature review offers information regarding the applicability of leadership 

to regulate the practice of teacher motivation on a special situation with limited 

resources and diverse culture like Balochistan. Transformational leadership with its 

individual approach to people, motivation, and possibilities of career development proved 

to be the most potential to implement to achieve a better workplace satisfaction and 

motivation as well as to retain teachers to prevent the turnover of specialists. On the 

other hand, transactional leadership that operates based on reward, punishments is quite 

probable to attain short term compliance without aiming at intrinsic motivation. The 

kind of leadership should also appropriateness of according to the regional socio-cultural 

situation and, therefore, participative and collaborative approaches of leadership are well 

suited to the Balochistan cultural values. It was also possible to train transformational 

leaders within normal leadership training discussions aimed at facilitating the success of 

school principals particularly in the rural Elementary schools like Mastung where the 

teachers are facing severe challenges. The following section will discuss the research 

design that will be used in studying these kind of leadership and their influence on the 

motivation of teachers in Mastung. 

2. Methodology 

2.1 Research Design 

The design of the study featured in this paper will be based on qualitative research, 

whereas the scale of the issue in the paper will simply be to examine factors that affect 

school leadership positions and the motivation of teachers in Mastung, Balochistan. In 
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this study specifically, the qualitative methodology would be suitable due to its ability to 

enable the researcher analyze the perceptions and experience in relation to the practice 

of leadership and how it affects the motivation of teachers and principals. The purpose 

of qualitative research will be the achievement of both detailed and colorful information 

on the situation problems that are impacting teacher motivation, especially within an 

educational context that has resources, where cultural diversity is present as in Mastung. 

Qualitative drives allow the researcher the opportunity to study the subjective 

experiences of the participants and hence an insight to how the leadership practices 

make a difference to the teacher engagement and performance (Creswell, 2023). The 

paper also targets comparison between two broad categories of leadership, which are 

transformational and transactional leadership and their influence to the motivation of 

the teachers. 

The research is interpretivist since it recognizes the fact that human experiences 

and social situations determine the sense people attach to things they do and the way 

they interrelate with others. Interpretivism listens to how the world is perceived the way 

the participants perceive it- it is aimed at the assessment of the visions of the participants 

almost to their social reality (Bryman, 2024). This approach is rather sufficient within the 

scope of the study as the goal is to know more about the lived experiences of teachers 

and principals working in an educational environment afflicted with resource limitations 

and rural setting. The inductive model of reasoning also implies that a theory is 

constructed based on observations and findings achieved on the field, whereas the 

opposite is true, and the hypothesis that has already been constructed is not being tested 

(Saunders et al., 2022). 

2.2 Data Collection 

In this study, the data employed were collected by use of the open-ended 

questionnaires that were employed to sample both the principals and teachers in the 

Mastung secondary school in Balochistan. The open-ended questions will allow the 

respondents to think, and explain answers in details that will answer his own, existing 

beliefs and experiences about the leadership practices. This form of data collection is 

most appropriate at the intricacy the nature of complexity in the leadership style and 

teacher motivation because the respondents will have the opportunity to discuss their 

perspective without having to talk about the less organized responses (Patton, 2023). 

The questionnaires would gather information in an array of critical areas; and these areas 

involve the types of leadership styles that principals employ in leading the schools, the 

teachers perception about the leadership practices applied and how those leadership 

practices contribute to the motivation of teachers and their job satisfaction. 

Open-ended questionnaire served to investigate the problem thoroughly as it 

gave an opportunity to research the way teachers and principals themselves understand 

leadership in their schools and how the former contributes to their motivation. The 

questions were further supposed to aid in capturing the impact of the societal cultural 

factors such as the local tribal norms, resource scarcity among others on the leadership 

styles and its impact to motivation. Since a blank sheet will be provided to the 
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respondents, the study will be having the capacity of drawing common themes and 

patterns that won’t only describe the dynamic of leadership prevalent in the Mastung 

secondary schools. 

2.3 Sampling 

In this study, the sampling was purposive because the study was able to identify 

the respondents that can provide detailed information that would be relevant to 

answering the research questions. It should also be stressed that purposive sampling has 

required a in-depth understanding of a certain phenomenon or a group of people that 

depict a small and unique population (Teddlie and Yu 2023). Mastung secondary school 

principals and teachers formed the sample of this study as they were 8 and 32 

respectively. The counselors were accredited on the fact that they were the leaders of 

the public secondary schools in the sample as it was ensured that there were also leaders 

who had direct impact in influencing motivation and performance of the teachers. The 

teachers selected were in a manner that they ought to depict the diversity in attributing 

the themes like the teachers who were male and female, those who had served their 

school both long and short. 

The inclusion of both the principals and teachers as a sample meant a lot in 

reaching to an integrated vision of leadership practices between the two perspectives of 

religions. The fact that teachers receive leadership most easily would mean that they are 

relevant in regards to the effects of leadership styles in regard to motivation, job 

satisfaction, and performance. The prospect of principals is, on the other hand, crucial to 

shaping leadership behaviors in which they lead, and the description of their role in the 

teachers. No need arises to mention the fact that the sample size of 8 principals and 32 

teachers was deemed sufficient to run the qualitative study since it amounted to a rather 

large portion of people without resulting in overabundant observations and allowing the 

researcher to deal with an amount of data that could be managed (Guest et al., 2024). 

2.4 Research Analysis 

The information obtained using the questionnaires via the thematic analysis that 

is a popular qualitative data analysis method that involves the identification, interpretation, 

and presentation of patterns (themes) in the information analyzed the data (Braun and 

Clarke, 2006). The motivation behind the use of thematic analysis is its flexibility, which 

provides the possibility of exploring the material in detail besides focusing on a specific 

theme to be examined per the answers to the questions left by the respondents. 

Thematic analysis is also a positive and a systematic way of analyzing qualitative data since 

it is simpler to establish likeness and dissimilarity between the responses of the 

respondents. 

The analysis tool has been accomplished by following the six steps procedure as 

set by Braun and Clarke (2006), which are: (1) familiarity with data, (2) creating primary 

codes, (3) theme search, (4) reviewing themes, (5) defining and naming themes and (6) 

final report writing. The answers were first coded and were re-read to obtain the full 

comprehension of the perception of the participants. The second step involved the 

formulation of the initial codes and then the codes were grouped into bigger themes. 
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The themes were referred to, and optimized because of the necessity to retain the key 

trends and findings of the data. The fourth analysis step involved a compilation of the 

report which included the themes and clarifying the relevance of the themes to the 

research questions. 

The research including the principal answers as well as the teacher responses was 

triangulated to allow the test of validity and reliability of the findings. It also allowed a 

more balanced and an intricate reading of the practice of the leadership applied in the 

secondary schools of Mastung and, similarly, how this can change the motivation of a 

teacher. Member checking was also conducted and in this practice, a small sample of 

respondents was selected and asked their choice on whether they wanted to view the 

original results as in this manner the personal opinion could be adequately added to the 

analysis process (Creswell, 2023). They were blocked with the aid of the Atlas.ti software 

allowing them to perform the thematic analysis that provided a good platform to 

organise and code the data. 

2.5 Ethical Considerations 

With regards to teacher motivation and leadership practices, the ethical 

considerations may be critical in the qualitative research because the research is delicate. 

In order to put into consideration ethical integrity of the research, the following 

measures have been taken: 

Informed Consent: All of the participants were informed regarding the objectives 

of the study, voluntary participation and an alternative of dropping out without 

punishment due to participation in the study. Both principals and the teachers were first 

given the written consent to participate in data collection. 

Anonymity and Confidentiality: The participants knew that their responses would 

be confidential and they would not be identified using their names. It discarded all 

identifying data in the information and give pseudonyms the analysis and reporting. 

Data Protection: Information collected during the research was stored effectively 

and can only access information by the researcher. After the research had been 

completed, the data were then destroyed so that the privacy of the participants was 

protected. 

This means that the study under the Ethics code provisions was mandated in 

protecting the rights of the participants and improving research integrity. 

3. Results  

3.1 Thematic Analysis Results 

In the case the responses provided by 8 principals and 32 teachers located in 

Mastung secondary schools were presently analyzed using a thematic analysis, it seems 

that eight major themes are effective in encapsulating the leadership practices 

accordingly they are applied to fulfil the purpose of encouraging teachers. These themes 

have been gained through the careful analysis of the pattern within the data gathered 

that is, the perceptions of principals as well as those of teachers on leadership and its 

influence on motivation. All these themes are also developed in details below using 
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verbatim quotes on the respondents to form a further conclusion of the dynamics 

involved on the otherwise resource rich educational setting. 

3.2 Theme 1: Participative Leadership Provides Britishness. 

Among the strongest aspects that happened during the analysis were the 

significance of participative leadership in instilling the sense of ownership by teachers. 

The identified motivator was the participative leadership and was said to allow the 

teachers to be actively involved in the decision making conducts and made them feel 

that they were a part of the success of the school. One case admitted that teachers felt 

closer to their respective schools when they were involved in shaping school-related 

policies and activities. The reason is that one of the teachers indicated, I am motivated 

when I am involved in planning and decision making. It will make me feel that my opinions 

matter. The principals also focused on the provisions of involving the teachers in the 

governance by their means of formal participation in committees and regular meetings. 

According to one of the principals, the teachers will receive representation in school due 

to their presence in a counsel and assembly at school where they will not be pushed out 

of important issues. However, the statistics also revealed that non attendance or 

occasional attendance can also adversely affect the perception of ownership and 

motivement. The teachers were eager to emphasise that they were transient when they 

could see no consistent involvement in their contribution where their input was not 

necessarily put into practice. As advised by one of the teachers when I asked about this, 

there are also times where it has been requested, and nothing has been done, and I feel 

no one wants me to contribute. 

This shows that participative leadership can be extremely supportive in enhancing 

the motivation but the effectiveness of the same demand the inclusion of the substantive 

follow-up on a regular and continuous basis. The problem of resources limits and barrier 

created due to the bureaucracies in Mastung would make teachers feel powerless, which 

may be addressed by allowing them to play a greater role in decision-making and leading 

to more enthusiastic and engaged workers. 

3.3 Thematic Statement 2: Punishment is worse than Recognition. 

The other theme, which was determined as a motivational factor in the teaching 

context, relied upon the recall aspect as compared to the disciplinary aspect. It has always 

been recorded that almost workers felt motivated in case they received positive 

recognition than when they faced punishment. It was noted that such praises as verbal 

congratulations or gestures of appreciation used in the meetings had a great impact on 

the motivation of a significant percentage of educators. It was one of the teachers and 

she said she felt valued when she realized that the efforts were noted and worked even 

harder. On the other hand, the punitive action such as reprimands or threats of 

punishment, was seen as discouraging and thus a component that was not needed in an 

environment where there already existed excessive amounts of outside concerns on 

the part of the teachers. According to one of the principals in this school, we never 

punish too often. Instead, there is awareness of good things that teachers are doing and 

it is much more effective as compared to morale. 
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However, even the statistics revealed that this potential incompatibility of 

recognition practices could also have a detrimental impact on their effectiveness. It was 

also reported that there were complaints that some teachers were not given an equal 

share of recognition thus it created the feeling of injustice and poor motivation. The fact 

that a few teachers are rewarded and others do not get even a pat on the back of the 

shoulder is sometimes a de-motivator to some teachers (as cited in the case study). This 

fact explains the concern in the recognition should be periodic and equal in order to 

maintain its motivating effect. 

3.4 Theme 3: Professional Development Fuels Engagement 

The other theme that emerged was that of professional development which is 

critical towards role of enhancing teacher motivation. The teachers, who had access to 

the opportunities of the professional development that were the workshops, mentoring, 

higher education courses and systems, stated more levels of engagement and job 

satisfaction. It happens that one of the teachers said that whenever I have time to learn 

and develop my career, I become more willing. It shows that I have been valued in the 

school that I am in since even the principals actually wanted to build capacity in the line 

of serving as a principal since as one of them mentioned the resources are very little, we 

strive to offer workshops and training that would satisfy the teachers. 

The data however indicated that the unequal access to professional development 

existed particularly in the area of public school where there was stronger financial 

constraints. Opportunities that occurred more often were reported to introduce 

professional development such that teachers in the private schools were subjected to 

higher extent of motivation. This is due to the fact that one of the private school teachers 

reported that they are provided with an opportunity to attend conferences and 

workshops regularly and accordingly stay motivated and acquainted with the teaching 

methods. On the other hand, the other teachers working in the state schools lamented 

that they could not obtain a chance to have the professional development opportunities 

that they felt could not give them career development and job satisfaction. 

3.5 Theme 4: Responsive Communication Builds Trust 

Responsive communication was reported to be among those factors that helped 

in the accumulation of trust between principals and teachers that led to teacher 

motivation. It was established that as the principals exchanged their ideas and followed 

what they saw and heard the culture of trust and respect within the schools was created 

(Teachers). What one of the teachers said was: I am encouraged when the principal 

hearkens to what I complain about and does it. It shows that people pay attention to my 

arguments. Principals who were in constant communication with their staff either 

through one on one meetings or that small groups of staff were addressed, were well 

regarded by the teachers. I normally ensure that I attend to teachers regularly (this, as 

the case with one of the principals orchestrated), because I would want to know their 

issues, and give them feedback. This helps in the development of trust and sustenance of 

communication avenues. 
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The information also identified, but, the after effects of transpiring, quickly or an 

uncivil response to feedback, could impact the morale of the teachers adversely. Teachers 

were also provided with instances of getting frustrated when they could not carry out 

their recommendations in time. The answer of one such a teacher was the following; I 

get frustrated because my academic feedback is not taken into account or sometimes it 

will take weeks before I will get the response of any kind. The results provided above 

imply that the communication must be timely, consistent and focused on actions and it 

must reach trust and motivational maintenance. 

3.6 Theme 5: Procedural Justice Enhances Security 

Equity of procedures in making the decisions, referred as procedural justice was 

seen as a key motivational driving force amongst teachers. The teachers who felt that 

the decision-making approach is sensible and understandable recorded the decision-

esignificant degrees of trust with their management as well as the degrees of job 

fulfillment. One of the professionals in the teaching field commented that once the choice 

of actions to be made are not influenced by personal choice but rather dictated by some 

objective, then, that is when I feel safe in my job and it also makes me strive to best. 

Employees of the principals who had no secret regarding promotions, tasks and 

placements were viewed in a more positive light by their employees. On the basis of one 

principle, teachers will be assured that they do not make any promotion or duty related 

decisions without clear criteria and without informing teachers. 

However, even the statistics pointed out that the perceived injustice or favoritism 

can be a significant variable in decreasing the motivation of teachers. Teacher reactions 

were both an expression of frustration and discontent towards the decision especially 

those being made without consultations being made that were seemingly random. 

According to one teacher, lack of consultation by the educators in regard to making 

decisions creates an impression of injustice and that is a repelling issue. The findings can 

be applied in managing teacher motivation using procedural justice important in the 

management of any culturally realistic background like Mastung where festivity and 

transparency are essential factors. 

4.Discussion 

The current research provides important evidence on the influence of school 

leadership on the teacher motivation in secondary schools at Mastung in the Balochistan 

region where intimate socio-cultural and resource barriers are particularly established. 

The research found eight main themes that have an impact on the teacher motivation: 

participative leadership, recognition instead of punishment, professional development 

and growth, responsive communication, procedural justice, workload management, 

delegation and blended leadership. These are the main themes demonstrating the 

complicated interactions between leadership responses and teacher involvement and 

especially in the turbulent conditions characterized by scant resources, inadequate 

infrastructure, low wages, and cultural norms etc. that students subject teacher to 

outside stresses. These findings discussed below are understood in the framework of 
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existing literature and give more insight on their implications on the educational 

leadership in Mastung and such likes. 

4.1 Participative Leadership and Teacher Ownership 

The observation that participative leadership skills encourage the people that 

teachers feel a sense of ownership is in line with the literature on the role of collaborative 

choice on creating the desire to promote teacher motivation (Leithwood and Sun, 2023). 

Those teachers who are actively engaged in involving decision-making processes believe 

that they are part of what contributes to the success of the school and hence, increase 

commitment and job satisfaction. Hallinger and Heck (2024) indicate that participative 

leadership equips teachers, as they will have representation in deciding on how the 

school should proceed, influencing the motivation levels among them to a greater degree. 

This is also mostly important in resource- based environment such as Mastung where 

teachers would otherwise feel being pushed aside through outside influences such as 

overcrowded classes and deficiency of teaching equipment. 

Although, the paper also discovered that lack of continuity in participation 

whereby the input of the teachers is inconsistent or failing to be taken care of will inhibit 

the effectiveness of participative leadership in motivation. This result has been confirmed 

according to Harris (2023), who stressed that the quality of the participation, not the 

occurrence of the participation is important in motivating teachers. In Mastung where 

teachers might already be feeling disenfranchised by a socio-cultural imposition and 

institutional constraints, the continual, purposeful participation in the decision-making 

process is important in teacher morale and motivation. 

4.2 Recognition versus Punishment: A Critical Motivator 

Findings of this research indicate that recognition plays an important role in the 

motivation of teachers as compared to punitive actions, which were observed to 

demoralize teachers. It can be used in the study by Mendez and Garcia (2023) to claim 

that job recognition with or without the inclusion of praises in addition to awarding and 

without the need to acknowledge the tireless work of teachers results in increased job 

satisfaction and more job performance. Being appreciated, especially in a place such as 

Mastung, where not receiving much extrinsic motivation, is a possible outcome, as it is 

likely that teachers themselves will be more committed and dedicated to fulfilling their 

responsibilities (Bass and Riggio, 2022). 

On the contrary, punitive restraint, reprimands or the threat of punishment was 

identified to influence the morale of the teachers negatively. This is in line with 

researchers like Avolio (2023) who propose that an emphasis on punishment may lead 

to the destruction of the trust between school leaders and teachers resulting in a lack 

of engagement and motivation. Punishment, rather, can serve to worsen stress and 

frustrations experiences, which have already been in existence among teachers as this is 

an external part that teachers in Mastung already have to struggle with. In this regard, 

school principals in Mastung and other similar environments ought to focus on 

competence in recognition and positive reinforcement in order to develop an incentive 

and welcoming work experience. 
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4.3 Professional Development and Teacher Engagement 

The professional development was regarded as a crucial element that lets to 

develop teacher engagement and motivation, the level of job satisfaction was expressed 

as higher among the teachers who received access to the training. This observation 

agrees with the work of Day (2024) who highlighted the significance of negative feedback 

that should encourage professional development among teachers especially in difficult 

settings. Educators who feel that their professional development is assisted have more 

chances to stay involved into their work as they recognize the following roles not as the 

ones which stay on the same level and are underrated and devalued. 

Nevertheless, the research also found out that access to the opportunities of 

professional development in Mastung was unequal with the teachers of the private 

school having more opportunities to train in comparison to their peers in the public 

schools. This difference resembles those of Murtaza et al. (2023), who emphasized an 

imbalanced allocation of professional development resources in the education system of 

Pakistan. At Mastung where Mastung schools suffer higher resource limitations than 

other host communities, school principals are required to be innovative and economical 

towards delivering professional development quality, either through peer mentoring or 

in-service training. According to the analysis, offering professional development 

opportunities based on the particular needs of the teachers as to the context of Mastung 

can increase the motivation level and job satisfaction among the staff as well as such 

training may potentially raise the rate of job satisfaction without any additional means. 

4.4 Responsive Communication and Trust-Building 

Another aspect that was identified to be critical in this study was responsive 

communication, where teachers noted that an open timely communication with their 

principals is very important. The teachers also experienced an increased level of trust in 

their school leaders when the teachers experienced that their concerns were heard and 

addressed, thus increasing their motivation too. This result confirms the study of Cohen 

and Albrecht (2024), stating that trust is a supply of communication within educational 

leadership. Communication between principals and teachers that is frequent and depth-

filled would cause a favorable school climate with the teachers feeling valued and enabled. 

Nevertheless, it also became the focus of the research that slower or disapproving 

to feedback was considered to weaken trust and discourage teachers. The latter 

coincides with the study by Tschannen-Moran (2023) who observed that teachers may 

lose trust toward the leaders due to malpractices in communication, including the 

inability to pay attention to concerns raised by teachers or feedback to effectively 

address them. Responsive communication is particularly relevant to Mastung, where the 

relationship between teachers is characterized with high stressors to ensure that 

mentors get motivated to continue their work under the external pressures felt by the 

teachers. 

4.5 Procedural Justice: Teacher Motivation/Fairness. 

Procedural justice as a theme or rather the fairness of the decision-making 

processes were found to be among the factors that have a significant response on the 
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teacher motivation in Mastung. The teachers who felt that decisions, including the 

promotions and assignments were viewed as just and fairer were the ones, who found 

the motivation to feel safe in their job and higher motivation to work successfully. It is 

substantiated by the work of Oplatka (2023), who discovered that the aspect of fairness 

in the decisions is a major motivational driver of teachers since it brings confidence and 

trust in the leadership. In Mastung where teachers might perceive that outside forces are 

pushing them out, procedural fairness is important to organizational morale and 

facilitating long-term interest. 

But the data also showed that perceived unfairness or favoritism may be a serious 

demoralizer to teacher motivation. Teachers, who also believed that decisions were 

made as an arbitrariness and without consultations with staff, were frustrated and 

dissatisfied, which is aligned with the research by Skiba and Knesting (2023) that has 

reported that the perceived unfairness may conclude disengagement as well as low job 

satisfaction. At Mastung, where culture values prioritise respect and fairness, it is 

important to make sure that the decision-making process is observable and open to 

everyone to retain teacher motivation. 

4.6 Blended Leadership: Compromising to Conditions. 

Lastly, the issue of blended leadership arose to be a significant technique of 

motivating teachers in Mastung. In the adjustment to the specifics of the educational 

situation in Mastung, transformational leadership mixed with elements of transactional 

leadership turned out as quite efficient in terms of its adaptability to its characteristics. 

This observation is consistent with the works of Gunter (2023), who claimed that 

overlooking the combination of leadership styles can prove more appropriate in various 

and resource-restricted environments, and flexibility, as well as adaptability, is vital. Being 

under the influence of tribal norms and scarcity of resources as socio-cultural aspects of 

leadership practices in Mastung, blended leadership enables the principal to strike the 

balance between inspiring and long-term investment and meeting day-to-day functions 

and daily concerns in the organization. 

Blended leadership might serve as well to take principals through the limitations 

of a resource-constrained climate with a combination of extrinsic and intrinsic drives. As 

an illustration, principal can apply the transformational practice by motivating teachers 

and enthusing them besides adopting transactional methods in solving urgent demands, 

which may include workload and adherence to policies at school. This process will assist 

to keep the teachers motivated this way by the outside influences and offer a more long 

term thinking model of leadership to Mastung in the high schools. 

4.7 Implications for Leadership in Mastung 

This study has a considerable implication on school leadership in Mastung, 

Balochistan, and other comparable areas. They, first, emphasise the need to have 

leadership practices that are responsive to the local socio-cultural environment. At 

Mastung, the focus of principals should represent participative and transformational 

leadership strategies that should be in line with the local values of respect and 

community engagement. The practices are capable of rising above the limitations put in 
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place by lack of resources and socio-cultural pressures to better at teacher motivation 

and retention. 

Second, the article sheds light on the significance of leadership development 

initiatives that are centered on transformational and transactional leadership. Such 

programs might give principals the tools to be able to balance work-long engagement 

strategies with the need to handle the present day issues, which include dealing with 

workload, and giving equitable treatment to employees. Lastly, both results indicate that 

responsive communication, recognition, and professional growth coupled with 

procedural justice should be prioritized by the principals to make the teachers in the 

Mastung Secondary Schools have a motivating environment. 
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